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Who are our Black pupils?
I’m Black. I live in London – that’s my home. My parents are from the Caribbean but I’m really African.
I’m a Christian, but I’m E17 – that’s where I hang, they’re my people. That’s who I am.
Curriculum Review Diversity & Citizenship (2007)
In this guidance, the term ‘Black’ refers to pupils of Black Caribbean, Black African, White/Black Caribbean
and White/Black African heritage. These group descriptors, used in the collection and analysis of data for
ethnic monitoring purposes, make it possible to assess the impact of strategies that settings and local
authorities (LAs) are using to raise Black pupils’ achievement.
The terms ‘Black pupil’ or ‘Black pupils’ are used in this publication to refer to pupils with at least one
Black parent, grandparent or great-grandparent who was born in Africa, the Caribbean or Guyana in
South America. Schools should know their pupils’ heritage, as the various terms used to identify Black
pupils incorporate a range of different cultures, histories, experiences and needs. The picture is complex
and pupils often juggle numerous identities in their everyday lives, switching from one to another.
The words of the Year 9 pupil above sum this up effectively.
Like all pupils, Black pupils have a range of identities that combine to make them individual.
The Curriculum Review Diversity & Citizenship (2007) identifies that:
…while it is important to understand a pupil’s religion, culture and ethnicity in order to appreciate
more fully who they are, it is simplistic to define them merely by one of these alone.
Many African Caribbean boys feel defined, both in and out of school, just by their blackness, as this
quote from a Black pupil suggests.
When I go out I have to remember I am a Black youth. Other people see me like that. I have to be
careful of what I do, say and how I behave because others are always judging me as a Black youth.
Not as a youth, but a Black youth.
Achievement of Black Caribbean Pupils: Good Practice in Secondary Schools (HMI 448, 2002)
It is vital that schools recognise and acknowledge these multiple identities and break the cycle of the
cultural stereotyping of Black pupils and their parents, which can impact negatively on relationships,
expectations and, ultimately, attainment.

00526-2009BKT-EN
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Statutory duties
Race Relations (Amendment) Act 2000
Government, LAs, schools, and the community have a responsibility to work together to narrow
achievement gaps and ensure that all young people can achieve their full potential, whatever their
ethnic or cultural background and whichever school they attend.
The 2020 Vision: Report of the Teaching and Learning in 2020 Review Group (DfES, 2006) acknowledges that:
…gaps persist in part simply because they are difficult to rectify: the factors that contribute to them
are complex and inter-related. These include individual attitudes, beliefs and expectations of pupils,
parents and teachers. Closely linked to these are deep-seated social challenges, such as institutional
racism, urban regeneration, economic development and migration. However the gaps also persist
because, for too many pupils, school does not engage them or equip them with the skills they need.
Although it is important to recognise that schools are not the only determinant of a pupil’s progress –
societal, cultural and personal factors all impact on how a pupil will progress at school – schools need
to address the many factors they have the power to control. Headteachers and senior leaders must have
the courage and conviction to tackle these challenging and controversial factors and to facilitate open
debate and understanding of how institutional racism impacts on Black pupils’ attainment.
The denial of institutional racism – the way schools and/or local authorities as institutions exclude
or discriminate against particular groups – is the single most destructive element in the education of
black children and young people.
‘Getting it’: The challenge of raising black pupils’ achievement in schools
and local authorities (Maud Blair, 2007)
Ensuring the attainment of Black pupils is rooted in race equality principles and follows the
recommendations outlined in the Race Relations (Amendment) Act 2000 (RR(A)A).
The RR(A)A was introduced in response to the McPherson Report into the murder of the Black teenager,
Stephen Lawrence. The Stephen Lawrence Inquiry identified institutional racism as a major factor in
putting some minority ethnic groups at serious disadvantage. The Commission for Racial Equality
defined institutional racism as ‘organisational structures, policies and practices which result in ethnic
minorities being treated unfairly and less equally, often without intent or knowledge’.

Duties under the Act
The Act requires all public authorities, whatever their minority ethnic population, to comply with the
general duty and specific duties to make the promotion of race equality central to their work.
The general duty requires all listed public authorities to take account of the need to:

•
•
•

eliminate unlawful racial discrimination
promote equality of opportunity
promote good relations between people of different racial groups.

All schools have a responsibility, regardless of their ethnic make-up, to prepare pupils for life – not only
in British society but also in a global world.
The specific duties help LAs and schools meet the general duty and can be described as the
arrangements they need to make to meet the general duty. They are a means to an end, which should
result in an improved educational experience for all pupils and not become a bureaucratic exercise.

© Crown copyright 2009

00526-2009BKT-EN

4

The National Strategies
Gifted and talented Black pupils’ achievement

Introduction
The purpose of this continuing professional development (CPD) module is to support leading teachers
(LTs) for gifted and talented (G&T) education and school senior leadership teams (SLTs) to improve
school-wide provision for G&T Black pupils, through exploring ways to identify, support and challenge
these pupils to raise their achievement and make good progress. The materials have been developed
in collaboration with LAs and trialled in a range of primary and secondary schools across the country.
Examples of practice are drawn from some of these schools.
The module builds on the work of the National Strategies’ Black Pupils’ Achievement Programme
www.standards.dcsf.gov.uk/nationalstrategies (search for DCSF ref: 00750-2007FLR-EN) and the London
Gifted and Talented (LGT): Realising Equality and Achievement for Learners (REAL) Project
www.realproject.org.uk.
The module is supported by a range of professional development activities that can be used by the LT
and SLT to:

•
•
•
•
•
•

raise awareness of issues relating to G&T strategies for Black pupils in school
develop school’s self-evaluation, using the Institutional Quality Standards (IQS) to provide a
specific focus on identification and provision for Black pupils and improve the overall quality of
the evaluation, and the Classroom Quality Standards (CQS) to improve classroom challenge and
exemplify effective day-to-day provision for G&T Black pupils
analyse issues affecting the representation of Black pupils within the school’s G&T population
improve understanding of personalisation in relation to G&T Black pupils
improve the overall quality of G&T education in the school
learn from existing effective practice.

The module can be used to support the delivery of in-school sessions with a selection of gap activities to
enable the LT, working with senior leaders, to engage with G&T Black pupils’ achievement in the school.
The initial session is designed to be delivered to a small group who will drive developments in the
achievement of G&T Black pupils, providing an opportunity to explore key issues and to contextualise
these within their own school.
It is envisaged that the content of the follow-up session will develop from the outcomes of the initial
session and be tailored to fit the context of each school using the module. The module outline that
follows provides some indicative outcomes for the follow-up session as a guide for LTs and SLTs.
Those presenting the sessions will need to familiarise themselves with the background information
provided, as a way of raising their awareness of key issues.
Key questions in the module outline, and discussion questions throughout the module, are
designed to maintain a focus on the issues involved in G&T provision for Black pupils and enable
discussions on aspects that need to be addressed in more depth.
This module consists of four strands of development activity:
1. What is distinctive about G&T provision for Black pupils?
2. Self-evaluation
3. Representation: identification and patterns of achievement
4. Inclusive curriculum and classroom practice.
It is for schools to decide the order in which they use the strands, for example, the self-evaluation element
may be completed by the LT, alone or in conjunction with other colleagues and members of the SLT.
00526-2009BKT-EN
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One primary school carried out the self-evaluation strand prior to strand 1 development activities. It
worked well as an initial ‘snapshot’ that was then revisited at the end of the module, as a final unit that set
up an action plan for developing G&T provision within the school.
The activities are designed to be delivered either with the whole staff or with a representative group
identified by school SLTs.
In one secondary school, this included core subject leaders, heads of year and learning mentors who work
extensively with Black pupils.
These materials offer a broad range of ideas designed to provide background information and
opportunity for dialogue. It is important that schools themselves look at the materials and make
selections from the slides, background information, handouts and notes to use in discussion
sessions, so that they will more accurately target the issues that have the most meaning for the
school context.

Module outline and management guide for schools
The module outline has been designed to guide use of the materials by school senior leaders and LTs for
gifted and talented. Each strand has a clear focus and purpose, key questions for participants to address
and a suggested delivery model including preparation, initial, gap and follow-up activities which have
been developed with LAs and trialled in primary and secondary schools.
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Strand 1: What is distinctive about G&T provision for
Black pupils?
This strand introduces the agenda and raises issues that will be addressed through the module. It will enable
the school to:

•
•

consider the national agenda for the achievement of G&T Black pupils
review its understanding of who its Black pupils are and how their learning needs as identified gifted and
talented learners might be distinctive or different from others.

Key questions

❑❑
❑❑
❑❑

Who are your Black pupils?

❑❑

What are the meaningful differences between and within Black and minority ethnic groups in your
school and how can these be incorporated into classroom practice?

What is distinctive about provision for G&T Black pupils?
In what way do you feel that aspects of family, school, culture, peer groups affect educational
achievement of your Black pupils?

The activity will enable participants to share their understanding of the following questions, which direct the
work on subsequent strands in this module.

•
•
•
•
•

What are the key aspects of an inclusive curriculum in our school?
What do we do well in our school in terms of G&T Black pupils? Which aspects are we confident about?
What could we do better? What are the barriers or issues? What do we need to do to address them?
Which we are working to address?
Where do we feel we need development and/or support? From whom?

Suggested delivery
Preparation tasks

Initial session

Gap activity

Follow-up session

Reading: Research
regarding issues
relating to G&T
underachievement in
minority groups

National priorities and
policy

Development planning
in relation to issues
arising from CREAM
activity

Demonstrate a positive
and inclusive ethos and
role for G&T provision to
address distinct needs
of Black pupils in the
school

National Strategies’
Black Pupils’
Achievement Programme
www.standards.dcsf.gov.
uk/nationalstrategies
(search for DCSF ref:
00750-2007FLR-EN)

Activity: Reflecting on
meaningful differences
(CREAM)

London Gifted and
Talented (LGT):
Realising Equality and
Achievement for Learners
(REAL) Project
www.realproject.org.uk

00526-2009BKT-EN
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Strand 2: Self-evaluation
This strand explores whole-school self-evaluation, using the IQS and develops this further in relation to G&T
Black pupils. It will enable the school to:

•
•

review the extent to which the distinct needs of G&T Black pupils are identified and met through the
school’s G&T provision
identify questions for further exploration and analysis in developing provision.

Key questions

❑❑

Does the best-fit view that you have constructed for the IQS change when you are referring just to
Black pupils?

❑❑

Are your conclusions different when you are referring to specific sub-groups within the school’s
Black population?

❑❑

Are any ‘entry-level actions’ required in order to progress further? For instance, is your definition of
G&T sufficiently inclusive? Have you an analysis of the cohort according to pupils’ characteristics?

❑❑

What are the actions that you would wish to take as part of this focus on G&T Black pupils’
achievement? Which sections of the IQS will these relate to? What value will these add?

Strand 2 can be delivered at any stage within the process, involving other colleagues in the school as
appropriate. It is supported by handout 2.1 Using the IQS in relation to BME or EAL pupils, which highlights
those aspects that are relevant to Black pupils and provides a commentary to support the interpretation of
the standards.

Suggested delivery
Preparation tasks

Initial session

Gap activity

Follow-up session

IQS snapshot (if not
already completed)

Presenting summary
findings from the
activity looking at
how IQS judgements
reflect a focus on
provision for G&T
Black pupils

Use the IQS and CQS
as self-evaluation and
school improvement
resources to guide
thinking and action
on G&T provision, to
provide challenge in
classrooms

IQS review showing
value added to
provision and
improvements to the
self-evaluation form
(SEF)

Activity 2.1: Using
the IQS to evaluate
provision

© Crown copyright 2009
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Strand 3: Representation
This strand supports consideration of how Black pupils are represented within the school’s G&T population
and within the population of high-attaining pupils within the school. It is divided into two parts:

•
•

3a: Representation – identification
3b: Representation – patterns of attainment.

Schools can approach the issue from either direction, but it is important to stress that G&T provision
must have a demonstrable impact on attainment.
Many schools have not completed an analysis of representation by ethnicity – this strand can be used to
compare what the school believes to be true about itself with what is apparent through analysis of data.

Strand 3a: Representation – identification
This strand can be used to guide colleagues through:

•
•
•
•

consideration of the national picture relating to representation and the factors affecting the probability
of inclusion for pupils with different characteristics
analysis of representation within the school’s G&T cohort
exploration of reasons why some pupil groups and individual pupils may be ‘missing’ from the school’s
G&T cohort
analysis of the identification process to develop inclusion, including review of the school’s definition of
G&T and consideration of new methods and sources of identification data.

The aim of this strand is to consider the factors that may affect the probability that a Black pupil will be
identified as gifted and talented. Through supported analysis of the issues, the strand will enable colleagues
to explore ways in which the chances of being identified can be increased.
The national picture is one of under-representation, with particular issues emerging in the secondary phase.
While this should not mean that the module starts from a negative position, it is crucial that any issues relating to
under-representation are understood and discussed by all staff, to enable positive steps to be taken in response.
Key questions

❑❑
❑❑
❑❑
❑❑

Which factors may be influencing the identification process for G&T Black pupils in your school?
What are the key issues in relation to representation of different pupil groups in the school?
What does the school believe about the inclusivity of the identification process?
What common assumptions does your cohort or register of G&T Black pupils make about
your Black pupils?

Suggested delivery
Preparation tasks

Initial session

Gap activity

Follow-up session

Analysis of LA and school
identification data

Activity: Exploring
issues of identification

Investigation of missing
pupils within the school
context

Agreement of actions
relating to achievement
of a fully representative
G&T population

School census data:
what does this tell you
about representation in
your G&T cohort?

00526-2009BKT-EN
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Strand 3b: Representation – patterns of achievement
This strand involves colleagues in consideration of data relating to Black pupils’ achievement to
identify areas for discussion and development.
Key questions

❑❑

Are Black pupils attaining in line with the average for high attainers? If not, which groups are
affected? What might account for this differential?

❑❑
❑❑
❑❑

Are G&T Black pupils making at least two levels of progress across key stages?
What are the links to other pupil characteristics (e.g. gender, socio-economic background)?
What areas for development does your analysis highlight?

Suggested delivery
Preparation tasks

Initial session

Gap activity

Follow-up session

Group-level and
pupil-level data
analysis (LA and
schools)

Activity 3.2:
Identifying the key
issues

Developing analysis
of patterns of
achievement of
identified and nonidentified Black pupils
and groups

Developing the
capacity to use data
to understand and
address the specific
needs of achieving
and underachieving
Black pupils
Using the CQS as a
focus for ensuring
Black pupils are
challenged in the
classroom

© Crown copyright 2009
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Strand 4: Inclusive curriculum and classroom practice
This strand consists of two activities to encourage colleagues to consider how an inclusive curriculum
operates and how classroom practice can be tailored to provide an appropriate blend of support and
challenge for G&T Black pupils.

•
•

Pen portraits places G&T Black pupils at the centre of the discussion. Colleagues are asked to engage with
a number of different pupils who have been identified as gifted and talented or have the potential to be.
Ten ways to think about diversity and inclusion invites colleagues to consider the characteristics of
classroom learning that may be distinctive for G&T Black pupils.

These activities are designed to build on Strand 1 to draw out and develop the conversation on what is
distinctive about G&T Black pupils through a focus on colleagues’ own pupils and practice.
Key questions

❑❑
❑❑

How well does your school understand and meet the needs of G&T Black pupils?

❑❑

What does classroom challenge look like for G&T Black pupils?

What would be gained in your school if you asked your G&T Black pupils what works, what they want
and what makes for effective intervention?

Suggested delivery
Preparation tasks

Initial session

Gap activity

Follow-up session

Development of
sample pen portraits

Activity 4.1: Using
pen portraits to
consider how to
improve classroom
challenge and
provision for G&T
Black pupils

Activity 4.2:
Improving planning
and practice to
encourage reflection
on high-challenge
issues

Applying
development
activities and the
CQS to classroom
provision and
observation

00526-2009BKT-EN
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Strand 1: What is distinctive about
G&T provision for Black pupils?
Perspectives on culturally-diverse populations
The dangers of stereotyping

While it is important to understand a pupil’s religion, culture and ethnicity in order to appreciate more
fully who they are, it is simplistic to define them merely by one of these alone.
Curriculum Review Diversity & Citizenship (DCSF, 2007)
Slide 1 is a good starting point to open up discussion about the ways in which aspects of families,
schools and peer groups affect educational achievement.

Introducing the agenda
National data on the performance of Black African, Black Caribbean and mixed-heritage pupils shows
that, while their progress is improving, these pupils continue to perform below the national average.
The gap is narrowing for Black pupils, but there is still a long way to go. Although average attainment is
rising for Black Caribbean and Black African pupils, and pupils from these groups can and do attain at the
highest levels, the statistics still present a stark picture of underattainment. The gap between where we
are and where we want to be is still significant.
Within any cultural context, no one set of descriptions or prescriptions will suffice for all pupils from
any background; ethnicity, gender, socio-economic background and other factors interact to affect
educational performance. As practitioners we must base our practice on the acknowledgement
that individuals of similar cultural backgrounds may share attributes but are also unique – that each
individual’s ‘portion’ of a culture differs from that of any other individual. Many argue that it is important
to recognise that there may be as much variation within any cultural group as there is between culture
groups. Others argue that some characteristics are common to all Black pupils and that is why we need
to interrogate the data carefully.

© Crown copyright 2009
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This module will enable the school to explore the issues that relate to the achievement of pupils, both as
individuals and as part of identified groups, and provide a positive approach, whether this is to promote higher
achievement or as a response to underachievement. It is for the school to decide where the balance lies.
In recent times, with the collection of data and the establishment of national priorities, the experience
and achievement of minority ethnic pupils have been well documented. We still need to look at new
knowledge bases. Recent research, including that from Warwick University, which highlights the socioeconomic challenges for G&T Black and minority ethnic (BME) pupils, has done a good job of pinpointing
educational vulnerability. We need to expose stereotypes and myths about the educational needs of
culturally diverse pupils and lay a new foundation upon which to launch more useful practice. Further
information from Warwick University’s Minority Ethnic Pupils in the Longitudinal Study of Young
People in England (LSYPE) can be found in the electronic appendices on the accompanying CD-ROM
(00526-2009CDO-EN).

Some factors that have been identified as affecting underrepresentation and underachievement
Many Black pupils must simultaneously manipulate two cultures, one at home and the other at
school, that may be quite diverse and the value conflict set up may affect their sense of self-worth.
Minority pupils who do not believe in the achievement ideology, or who believe that glass ceilings and
injustices will hinder their achievement, are not likely to work to their potential in school.
Some Black children may hide their academic abilities by becoming class clowns, dropping out and
suppressing effort to avoid being perceived as ‘acting White’, or otherwise rejecting or ‘selling out’ the
Black culture.
Gifted pupils who are not challenged in school demonstrate both integrity and courage when they refuse
to do the required work that is below them intellectually and are effectively ‘dropping out with dignity’.
Discussion questions

❑❑
❑❑
❑❑

Could some of these factors be barriers to the achievement of G&T Black pupils in your school?
How do you know, what is your self-evaluation telling you and how do you make this more visible?
How can you start to think about classroom provision to address this?

One school found that some of the G&T Black pupils were reluctant to show their academic abilities.
This was addressed by these pupils working with learning mentors who helped to change pupils’ mindsets
and aspirations relating to academic performance.

National priorities and policy
Promoting the attainment of Black pupils is a national priority. The following quotations present some
perspectives on achievement of Black pupils and its place within the national policy for G&T education
and the wider personalisation agenda.
You may wish to use some of slides 2–5 to outline a view of national priorities and policy.
One primary school used the quotes on the slides to create discussion questionnaires used with the whole
staff in a staff meeting. The outcomes were used by the LT for G&T and the headteacher to determine
which strands of the module to focus on first.

00526-2009BKT-EN

© Crown copyright 2009

The National Strategies
Gifted and talented Black pupils’ achievement

13

Make the point that G&T education is a crucial aspect of government policy in tackling issues of social
injustice and disadvantage. A key outcome from working with this module is to decide how your school’s
approach to G&T education will help to achieve this aim.

Poverty of aspiration is as damaging as poverty of opportunity and it is time to replace a culture
of low expectations for too many with a culture of high standards for all...we should work on the
principle of social justice for all, that no child should be left out or lose out, that as we raise standards
we also narrow the social gap of attainment in education and that every child should be given the
best chance to progress as far and as fast as they can...
Gordon Brown (2007)

Within the national programme for gifted and talented education is a wider strategy to ensure that
disadvantaged gifted and talented learners are identified and receive the challenge and support they
need to overcome the obstacles they face and so reach the same level of achievement as their more
advantaged peers…[this means combining] direct support for learners with action to improve the
quality of personalised teaching and learning in all schools.
Tim Dracup (2007)

© Crown copyright 2009
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We need to create an educational system that sees race equality as an essential requirement of effective
gifted and talented education provision; where all educators hold high expectations towards their
bilingual and culturally diverse students; where schools celebrate the diversity which is their strength;
where there is a requirement to be completely committed to breaking down the barriers that prevent
individuals from realising their potential; where high levels of challenge are the right of all students.
The REAL Project (2008)

Gaps persist in part simply because they are difficult to rectify: the factors that contribute to them
are complex and interrelated. These include individual attitudes, beliefs and expectations of pupils,
parents and teachers. Closely linked to these are deep-seated social challenges, such as institutional
racism, urban regeneration, economic development and migration. However the gaps also persist
because, for too many pupils, school does not engage them or equip them with the skills they need.
2020 Vision (DfES, 2006)

00526-2009BKT-EN

© Crown copyright 2009

The National Strategies
Gifted and talented Black pupils’ achievement

15

Personalisation: understanding meaningful
difference
Use slides 6 and 7 to focus on personalisation and make the point that the idea of meaningful difference
is crucial to making personalisation manageable. Each pupil is potentially affected by a range of
characteristics that may have a particular effect on their learning. The combination of these factors tends
to reflect how you relate to these individuals as learners and shapes the working assumptions on which
planning is based. Some of the key variables are on slide 7.

Personalising learning means, in practical terms, focusing in a more structured way on each child’s
learning in order to enhance progress, achievement and participation. All children and young people
have the right to receive support and challenge, tailored to their needs, interests and abilities.
2020 Vision (DfES, 2006)

Slide 7 enables a focus on how each of these variables may impact on the needs of the individual learner.
We have to guard against isolating any single attribute as the only single variable of importance, and the
tendency to combine negative attributes. These different aspects might combine within an individual to
influence their engagement with education.

© Crown copyright 2009
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Discussion questions

❑❑

Have you identified any meaningful differences between and within Black and minority ethnic
groups in your school and, if so, how can these be incorporated into personalising classroom
practice?

❑❑

If the key issue relating to minority achievement is not ethnicity itself, then what are the main
factors affecting achievement?

Use slide 8 to outline aspects of personalisation that impact on classroom practice.

Personalising learning for G&T Black pupils requires us to identify and understand how their learning
needs may be meaningfully different from those of their peers.

I’m Black. I live in London – that’s my home. My parents are from the Caribbean but I’m really African.
I’m a Christian, but I’m E17 – that’s where I hang, they’re my people. That’s who I am.
Curriculum Review Diversity & Citizenship (DCSF, 2007)
Use slide 9 to raise the issue that, because it is impossible for teachers to gain complete knowledge of
the pupil groups they encounter, the knowledge they acquire can be laden with stereotypes, often
assuming cultural deprivation because of difference in ethnicity.
Ask colleagues to reflect on the different influences that each aspect of identity may have on learners’
motivation and achievement. When reading the slide aloud a second time, you may wish to add the
words ’…and my school says that I am gifted and talented’. What difference does this make to how you
might think about this learner?
00526-2009BKT-EN
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Those schools that are effective in raising attainment of Black pupils know how the different aspects of
identity create potential; they have developed systemic strategies to get to know who their Black pupils
are and what may make their learning needs meaningfully different.
One secondary school developed a strategy through a collaboration between their LT for G&T and the
school EMA coordinator. A group of G&T Black pupils used an ‘academic learning journal’ to record where
and how challenge in their lessons had an impact on their learning. They logged targets, tracked progress
and success and recorded personal comments about attitudes towards the work they were doing. They
met each week with the LT for G&T in small groups to identify how outcomes of their journal entries and
their group thinking relate to future learning targets.
Further examples of strategies to meet the learning needs of Black pupils can be found in the
National Strategies’ Black Pupils’ Achievement Programme materials at www.standards.dcsf.gov.uk/
nationalstrategies (search for DCSF ref: 00750-2007FLR-EN).
Discussion questions

❑❑
❑❑

What are the different aspects of identity that relate to Black pupils in your school?
How does your understanding of these identities change when you attach the label ‘gifted and
talented’ to individual learners?

All the previous questions are useful starting points to initiate discussions with colleagues. Subsequent
sections of the module provide further support, but it is important to allow colleagues time and
opportunity to engage with these issues. The following activities start to connect these concepts to
classroom practice.

Activity: Identifying the extent to which the heritage of Black
pupils is currently reflected in your curriculum for G&T pupils
The theme here is to identify what is distinctive about provision for G&T Black pupils. The activity below
supports investigation into issues of Black pupils’ attainment and generates key ideas about personalisation,
in relation to your Black pupil groups, which can be used in developing classroom provision.
The Curriculum Reflecting Experiences of African Caribbean and Muslim Pupils (CREAM, DfES, School
Development Support Agency, Leicester, 2004) suggests a set of 13 overarching criteria for evaluating
curriculum materials and resources. These can also help to identify the extent to which the heritage
of Black pupils is currently reflected in your school’s curriculum. CREAM provides an aspirational set of
questions that will support review, prompt discussion and highlight points for action.

Activity 1.1: Reflecting on meaningful differences
This activity uses seven of the CREAM criteria to prompt discussion in relation to G&T pupils to identify
key issues for the school in addressing the meaningful differences between learners’ needs.
Divide participants into small groups. Use the prompt cards on handout 1.1, issuing three or four cards
to each group. Ask the groups to reflect on what the implications are for G&T Black pupils.
You may wish to give your colleagues an example to consider, from your own classroom practice,
to model the use of the language, terminology and arguments involved. Use slide 10 to initiate the
discussion. Issue the feedback form on handout 1.2 and ask one colleague per group to complete it.
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Use slide 11 to lead a follow-up discussion.

•
•
•
•
•

What are the key aspects of an inclusive curriculum in our school?
What are the responses to the ‘issues for G&T learners’? What else would we add?
What do we do well in our school in terms of G&T Black pupils? Which aspects are we confident about?
What could we do better? What are the barriers or issues that we are working to address?
Where do we feel we need development and/or support? From whom?
One school initiated termly ‘learning conversations’ between G&T Black pupils and their year leaders,
who fed back outcomes about ‘what helps these pupils to learn best’ via subject leaders, who used this to
develop their classroom practice within the subject area.
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Strand 2: Self-evaluation
This strand will enable you to develop the schools’ self-evaluation of G&T provision. It will involve
exploration of existing self-evaluation, using the IQS and developing this further in relation to G&T Black
pupils. It will provide a useful questioning framework for later use.
Most schools begin their use of the IQS with a snapshot of provision to establish a ‘best-fit’ picture.
Many use the traffic-light system (green – we do this consistently; amber – some of the time; red – have
not really engaged with this yet, or have had difficulties). This module assumes that the school has a
current snapshot of G&T provision, using traffic lighting or a similar approach.

Activity 2.1: Using the IQS to evaluate provision
All schools should now have in place an agreed snapshot of their provision, using the standards and
applying the idea of best fit.
The levels of the IQS represent ascending degrees of challenge in developing provision for G&T pupils
as a whole group, but the issues are not usually the same when a single group or sub-groups of pupils is
considered. Isolated pupils from small minority groups raise different challenges to those who are part of
larger groups in the school, for example, Black Caribbean, Black African, or Somali pupils as a sub-group
of the latter. The needs of mixed-heritage pupils need to be considered distinctly and separately as part
of this process.
Using the IQS commentary on handout 2.1, and focusing on the last column, consider Black pupils as an
identified group or sub-group.
Discussion questions

❑❑

Does the best-fit view that you have constructed for the IQS change when you are referring just
to Black pupils?

❑❑

Are your conclusions different when you are referring to specific sub-groups within the school’s
Black population?

❑❑

Are any entry-level actions required in order to progress further? For instance, is your
definition of G&T sufficiently inclusive? Have you an analysis of the cohort according to pupils’
characteristics?

❑❑

What are the actions that you would wish to take as outcomes of working through this module?
Which sections of the IQS will these relate to? What value will these add?

❑❑

How can you translate these actions into classroom practice?
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Strand 3a: Representation
– identification
A key aim of this module is to enable schools to ask better questions of their practice, to work towards
exemplary level in the IQS.
This strand will enable you to encourage colleagues to carry out:

•
•
•
•

a consideration of the national picture relating to representation and the factors affecting the
probability of inclusion for pupils with different characteristics
an analysis of representation within the school’s G&T cohort
an exploration of reasons why some pupil groups and individual pupils may be ‘missing’ from the
G&T cohort
an analysis of the identification process to develop inclusion, including review of the school’s
definition of G&T and consideration of new methods and sources of identification data.

Activity 3.1: Exploring issues of identification
Note: This is a suggested sequence for professional development. You may wish to adapt the slides according
to your context. Where appropriate, slides are supported by background information.

Use slide 13 to frame the big question: Can one size fit all? Can a single measure or size of a G&T cohort
be inclusive of all pupil groups within the school?
Then show slide 14 to make the point that G&T provision is about potential, not the past.

00526-2009BKT-EN
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Background information relating to slides 13 and 14
Ability is evenly spread, achievement is not. Underachievement of Black pupils, while decreasing, is still
a national fact, as is the under-representation (or under-identification) in G&T populations, particularly in
the secondary phase.
Gifted and talented provision is about potential, not the past. G&T pupils are:
…children and young people with one or more abilities developed to a level significantly ahead of
their year group (or with the potential to develop those abilities).
Identifying Gifted and Talented Learners (p.1, DCSF, 2008)
Giftedness is commonly defined as ‘expertise in a development stage’. The national G&T programme
exists to improve the range of provision for pupils so that they can find their potential to develop this
expertise over the longer term.

G&T: ‘approximately 10%’?
All institutions are free to determine the size of their gifted and talented populations, but should be
able to justify this in terms of improved standards for all learners identified.
Identifying Gifted and Talented Learners (p.1, DCSF, 2008)
Schools are free to determine the size of their G&T populations, and should move away from thinking in
terms of a fixed view, such as the ‘10% of all learners’ norm. Focusing on the needs and attributes of their
pupils will help the school to determine the size of the G&T population.
The DCSF guidance shows that the composition of the cohort must be linked to improved standards, but
a range of other factors tends to help to determine the size of the cohort. Of the following factors, which
are the most significant in respect of Black pupils?

•
•
•
•
•
•

Size of the school
The complexity of the identification process
The agreed purpose of G&T in the school
The function of the label G&T in the school – in some schools this plays a very small part in the actual
decisions made about provision
School ethos – some schools use a ‘talent pool’ approach, whereas others tend to see high G&T as
high achievement, so if you are not a current high achiever then you cannot be identified as one
Complexity in the school – the more complex the school’s population the more likely it is that a
larger G&T cohort will be required
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The extent and balance of provision within and beyond the classroom
The budget allocated to G&T
Requirements for monitoring
The extent of integration of the G&T programme within whole-school activities

Discussion questions

❑❑

Which factors (e.g. interpretation of G&T, school ethos, budget, time allocation) may be
influencing the identification process for G&T Black pupils in your school?

❑❑

How far does classroom provision enable G&T Black pupils to demonstrate their strengths?

Background information
The CQS emphasise the link between effective classroom provision and identification:
CQS Feature 4.1

Entry level

How well are the emotional and social needs of the
learner identified and addressed?

Accurate identification of G&T learners is informed
through a wide variety of provision and experience

If we assume that ability is evenly distributed in the population, then the size of the cohort will need to
be sufficient for the identified G&T population to be representative of the school as a whole.
Using a 10% G&T norm means that schools are unlikely to achieve a representative cohort without ‘social
engineering’ (selecting pupils by means other than merit to meet this criteria).
If you have a G&T cohort of 10% of the population, which is representative of pupils grouped by
gender, ethnicity, socio-economic background, etc. then it is very likely you have made it up. This one
size cannot fit all of a school’s G&T pupils without social engineering. If this is your school or LA, the
soft question is, ‘do you mind that?’, the harder one to answer is, ’how can this be justified?’
The REAL Project (2008)

The national picture
This part of the module involves using the national data presented on handout 3.1: School census
information, G&T representation gaps 2007–08 (Analysis of SFR 9, January 2008). The data presented
show the breakdown of the national G&T population by ethnicity, in three columns:

•
•
•

Number of pupils – the total number of pupils identified as G&T by each ethnic category
Percentage of G&T group – the proportion of the G&T population made up by the group
Percentage of cohort (incidence) – the percentage of the group identified as G&T. This figure can
also be considered to be the probability that any pupil in the group will be identified as G&T.

It would be useful to familiarise yourself with the data before using it with colleagues.
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Institutional racism
Use slide 15 to explore issues of institutional racism.

Despite the rhetoric of new opportunities and benefits for all, gifted and talented education is
operating as an additional even more extreme example of how contemporary assessment produces
racist inequalities under the guise of a meritocracy…this amounts to a New Eugenics of Gifted and
Talented education for the few – most of whom happen to be White.
Racism and Education: Coincidence or Conspiracy?, D. Gillborn (2008)
Professor David Gillborn (Institute of Education, University of London) has been a longstanding critic of
G&T education and has expressed concerns that:
…race inequality is sustained and even worsened, where judgements are made about ability
and academic potential but no safeguards are built in to ensure that stereotypes and unintended
consequences do not further institutionalise the disadvantage faced.
Written Evidence on the Education White Paper, D. Gillborn (2005)
If we do not therefore directly address these issues, he argues, we are all responsible for the
consequences.
Discussion question

❑❑

What safeguards might be put in place to address these challenges?

Talk through slides 16 and 17, which show the picture in terms of the key missing cohorts in primary and
secondary G&T school census data.
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Use this primary school example to illustrate.
Nationally 9.9% of the White British population are identified by schools as G&T. In comparison, only 3.0%
of Gypsy Roma Traveller (GRT) are identified as G&T. If the same proportion of pupils were to be identified
from both populations a further 390 GRT would appear in the national cohort.
Now refer to handout 3.1 and ask your colleagues to consider the following questions.
Discussion questions

❑❑
❑❑

What are the key issues in relation to representation of different pupil groups?
How do these compare to your school?

The aim is to enable a discussion in which misunderstandings about data can be corrected, concerns can
be aired and colleagues can be given the chance to place their own thoughts and experiences into the
national context. The background information that follows helps to support conversations and should
provide answers to some of the common questions that arise.

Background information: What are some of the issues with the data?

•
•
•
•

Narrow ethnicity coding: More than 50% of local authorities in England still only use the five Black
codes, which means that what can be identified from the data is limited.
Masking: The school census asks for gifted and talented, not gifted or talented. How does the
picture change when gifted and talented are considered separately? We know anecdotally that Black
pupils are often relatively more likely to be identified as talented than as gifted. This is likely to mean
that the gaps are wider than the figures reveal.
Identification is not an end in itself: Placement on a list is not the same as understanding and ability
to meet a pupil’s learning needs. Provision needs to be matched to the needs of individual pupils and/
or groups of pupils. Nationally, Black mixed-heritage pupil groups have a higher probability of inclusion
within G&T cohorts than White British but they underachieve, relative to this group, at Key Stage 4.
Importance of other factors: Other factors, for example, gender and socio-economic group,
are significant.
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Use slide 18 to outline the importance of other factors.

Make the point that in each case the gaps widen according to age. Eligibility for free school meals (FSM)
reduces the probability of inclusion within the G&T population considerably. A pupil eligible for FSM is
33% less likely to be identified as G&T in primary and 51% less likely at secondary.
If we compound some of these factors the probability of inclusion can shrink alarmingly. A Black African
male, eligible for free school meals, who has not been identified as gifted by the time he reaches Key
Stage 4 has comparatively little chance of being newly identified as G&T unless there is some form of
intervention, either by his teachers or the pupil himself, or preferably both.

•

Identification is not the same as achievement: It can be an interesting exercise to relate high
achievement to non-identification. What, for instance, does analysis of the percentage of pupils
achieving two to three level 5s at Key Stage 2, or three A/A*, or five A*–B grades at GCSE, tell you
in relation to those not identified? Are there high achievers in national tests who have not been
recognised or ‘seen’ in the G&T cohort?

Discussion questions

❑❑
❑❑

After reflecting on this data what do you think your school needs to investigate further?
What data sources is the school currently using to gather information with regard to both
individuals and groups of pupils?
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Identification in the Institutional Quality Standards (IQS)
Using the IQS helps to identify some of the issues at individual school level.

Use slide 20 to comment on the fact that entry level requires the school to have:
…an agreed definition and shared understanding of the meaning of gifted and talented within its
own, local and national contexts.
You should remind colleagues about your school’s definition of G&T here.
Make the point that, in order to achieve exemplary level for element (iii), the IQS requires that:
… the gifted and talented population is fully representative of the school/college’s population.
To achieve this outcome, all the other requirements must be met. If the G&T population is not
representative of Black pupils in your school then steps need to be in place to address this issue.

Background information
A school can reach entry level if ‘the identified gifted and talented population broadly reflects the school/
college’s social and economic composition, gender and ethnicity’ (1iiiEn). Entry level is the basis of a
systematic strategy; it is not unreasonable to expect that a school that has made a good start at G&T
provision will not yet have managed to balance the diverse issues of gender, social and economic
background and ethnicity.
As identification systems become more complex they tend to evolve to include new information.
Exemplary level requires that ‘multiple criteria and sources of evidence are used to identify gifts and talents,
including through the use of a broad range of quantitative and qualitative data’ (1iEx).
Many schools working towards exemplary level have needed to take a pre-entry level action of changing
their agreed definition. Effectively the schools’ agreed definition of G&T prevented many pupils from
being identified. This can be challenging as it often requires the school to rethink some of the key
ideas behind G&T provision. If your provision cannot be inclusive of current G&T Black pupils then
identification, starting from the school’s definition of G&T, has to change.
Ask participants the question below.
Discussion question

❑❑

What do you consider to be the strengths and areas for development of your current
identification processes in relation to Black pupils?
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Some issues arising may be that:

•
•
•
•
•
•
•
•

the G&T population is an academic elite – the precocious achievers
performance matters more than potential
those who appear in the G&T population are general high achievers rather than those who excel in
one aspect
giftedness and talentedness are perceived differently – some ‘talented’ lists reward those who try
hard, whereas ‘gifted’ lists tend not to
there is still unease about the terminology or identity of G&T in the school
there may be significant issues in relation to labelling – some schools do not use the label at all
the visibility of the G&T programme can vary significantly – some schools, departments or even
teachers do not notify
positive behaviour is a precondition for inclusion – there can be a reluctance to reward poor
behaviour with inclusion on a G&T list.

Missing pupils
Individual pupils can be ‘missing’ from G&T cohorts for many different reasons. Some schools in the REAL
Project found that these tend to be due to a combination of many factors.
Use slide 21 to identify some of the factors.

What are the issues for us?
Discussion questions

❑❑
❑❑
❑❑

Who are your under-represented groups? Are Black pupils under-represented as a whole?
What are some of the issues in your school that affect their chances of identification?
What do you need to do in order to increase the probability of inclusion for Black pupils and
specific sub-groups?
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In one secondary school the LT for G&T discussed the G&T register with pastoral heads, who were invited to look at
particular patterns of representation for their own year groups and also across years. Discussion of this enabled
them to identify that:

•
•
•

while all ethnic groups were represented in the whole-school cohort, this masked significant underrepresentation among older pupils in the school
few pupils were identified in PE, where the department nominated pupils who already performed at county level
some ethnic groups were well represented in the talent areas, but rarely identified within academic subjects.

This led them to review the criteria that they used in order to seek to achieve more equal identification. It also,
importantly, led to the engagement of a key group of middle leaders with the development of G&T provision in
the school.
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Strand 3b: Representation –
patterns of achievement
Background information
The use of data is part of the process of school improvement. Over the last five years, data collection at
both school and LA level has become more sophisticated, but there is still a need to improve the use
and analysis of such data in order to raise attainment. Schools that have robust systems in place for the
analysis and use of data can be more effective in:

•
•
•
•
•
•

monitoring progress to targets
highlighting areas of success
highlighting areas of underperformance
identifying groups for intervention
evaluating the impact of strategies and interventions on specific groups of pupils
reviewing the effect of policies and procedures on specific groups of pupils.

At classroom level, effective analysis and use of data enables teachers to:

•
•
•

set high expectations
track the performance of individual pupils and groups of pupils
plan lessons and units of work to match pupils’ needs.

The continuing underperformance of some groups of Black pupils is of national concern. However, it must
also be noted that this pattern is not uniform: in some schools, Black pupils attain at the highest levels.
There has been considerable attention paid to issues of underperformance among Black pupil groups at
baseline or floor target levels. What has not been so clearly analysed and therefore understood are the
patterns of attainment and achievement at the highest levels.
The purpose of this part of the module is to begin to look at patterns of achievement within specific
groups, using school-level and pupil-level data, for those Black pupils identified as gifted and talented
and also those who have not been so-labelled but have achieved well nonetheless.
This analysis should not be seen as an end, but as a tool to trigger a series of questions about how
school-level and LA-level systems and processes can be made more inclusive, to deliver meaningful data
and to raise attainment.

Activity 3.2: Identifying key issues
Arrange colleagues in small groups, by subject, year group or key stage, as appropriate. Distribute
selected school- and pupil-level data and the table on handout 3.2.
Ask for two suggestions from each group, related to each of the prompts in the left-hand column.
Collect these in plenary and consider the implications for both whole-school and stage-specific or
subject-specific teaching and learning.
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Strand 4: Inclusive curriculum
and classroom practice
This section will build on the activity from strand 1 relating to the scope of the curriculum for G&T Black
pupils and what inclusive classroom learning looks like. It will highlight and challenge some of the
assumptions about the factors that affect the achievement of individual pupils and provide you with
resources and frameworks to develop more inclusive classroom practice.
It consists of two activities, the first of which uses pen portraits that encourage an exploration of issues
from an individual pupil’s perspective, the second involving colleagues in reflecting on teaching and the
extent to which they can provide high challenge for G&T Black pupils.

Activity 4.1: Pen portraits
This activity encourages colleagues to engage with a number of portraits of different pupils who have
been identified as gifted and talented or could potentially be so. It raises quite a number of the issues
around who the school’s G&T population might be, as well as some of the assumptions we might make
about pupils, the school, colleagues and ourselves as we attempt to develop G&T provision in the
classroom that can be inclusive of all pupil groups.
Each portrait in handout 4.1 follows a consistent format:

•
•
•
•
•
•

name
gender
background – country of origin or language attainment level where relevant, or for whom English is
an additional language (EAL)
areas of achievement and success – what the school ‘knows’ about the pupil and what it has done
with that knowledge
areas of difficulty and challenge – some of the key issues facing the individual and the school
comments, questions and potential interventions – the intention is for colleagues to contribute their
thoughts about individual pupils and to suggest ways in which their learning needs may be met.

You may wish to select or tailor the exemplar portraits provided on handout 4.1, or to produce an
example that relates to your own school context and experience. This exercise works equally well when
colleagues are given a blank template and asked to sketch their own pen portrait of a pupil they teach,
or have taught, who personifies the issue for them.
Organise colleagues into small groups, each considering (or constructing) a pen portrait.
Use slide 23 to outline the activity.
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What questions would you ask of the school, the individual or others?
What comments might you wish to make?
What assumptions might you make?
What in the pen portrait might the school build on?
What interventions or strategies could be used to begin to meet their needs?

Write your comments or observations on a sticky note and display them on a flipchart.
Ask for feedback from each group. Encourage the members of the groups to feel that they are acting as
advocates for the pupil, trying to secure a greater understanding of their needs. Finally, ask colleagues to
note one or two strategies or interventions that they might be thinking about using more of in their own
classroom practice.
Now use slide 24 to make another link to the CQS and emphasise the point that this is entry level and
that more can be done to improve this element of classroom provision.

CQS Feature 3.2

Entry level

How well is the curriculum adapted to address the
needs of different learners?

Specific needs of G&T learners are identified and
built on, skilfully using matched and optimum pupil
groupings, comprehensive resources and a wide
range of activities
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In one primary school – a ‘Creative Change’ school – the LT for G&T, who is also deputy headteacher at
the school, devised an interview schedule that focused on pupils’ learning and experience of creativity
across the curriculum. They used this as the basis of focused interviews with a number of pupils on the G&T
register who had been identified as underachieving.
The interviews were filmed (‘real-life’ pen portraits), and used as the focus of discussion in year teams at
a staff meeting. This provided valuable feedback and raised awareness of ways in which these individual
pupils could be further supported in their learning. It also led to teachers reflecting more widely on the
teaching and learning strategies employed and planning to prevent underachievement.
Discussion question

❑❑

What would be gained in your school if you asked G&T Black pupils what works, what they want
and what makes for effective intervention?

Inclusive classroom practice
Meeting the needs of G&T Black pupils is integral to inclusive Quality First Teaching (QFT) for all pupils.
The REAL Project, www.realproject.org.uk, has produced a framework to support thinking about
diversity and inclusion that can be used very effectively as a stand-alone tool or in conjunction with the
earlier CREAM activity. This framework is summarised below. It can be used to develop the quality of
provision through a focus on positive learning behaviours that impact on achievement. This framework
has been used to inform the next activity.

What does classroom challenge look like for G&T
Black pupils?
Activity 4.2: Improving planning and practice
The aim of this activity is to encourage reflection on a scheme of work, lesson planning or lesson
resources to explore ways in which high challenge can be combined with inclusive curriculum materials.
Ask colleagues to select materials (scheme of work, lesson plan, lesson resources, etc.) that are currently
being used in their classroom.
Ask colleagues to consider the framework on handout 4.2: Ten ways to think about diversity and
inclusion in their classroom. Use these prompts.
1. It is integral to the curriculum – it is not a token exercise or a bolt-on activity.
2. There is time to consider, discuss and debate matters in sufficient depth.
3. There is an enquiry-based approach, with pupils actively engaged in the processes of learning,
rather than as passive receivers of disjointed information.
4. Pupils take risks and make choices in their learning.
5. Emotional engagement is encouraged.
6. Pupils explore their own multiple identities and interests, and recognise that values can be shared,
similar or conflicting.
7. Pupils make connections between different subjects and the wider world, using current and past
events and future prospects to develop their own world-view.
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8. Pupils are involved in co-construction of problems and responses (e.g. In shaping the big questions).
9. Resources reflect the diversity of the subject matter and the pupils’ backgrounds and are attractive
and stimulating.
10. Learning has a clear impact on high achievement and contributes to formal learning outcomes.

One secondary school used the prompts from handout 4.2 as a simple template for lesson observations,
the outcomes were used to inform the school G&T action plan and a series of CPD sessions for staff looking
at improving classroom provision for gifted and talented Black pupils.
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Additional resources
The National Strategies website has a range of units of work and resources supporting the Primary and
Secondary Frameworks.
www.standards.dcsf.gov.uk/nationalstrategies

Respect for all
QCA’s Respect for all web pages (www.qca.org.uk/qca_6753.aspx) provide guidance and ideas on how
your school can value diversity and challenge racism through the curriculum. The content is designed to
help pupils from all ethnic groups and linguistic, social and cultural backgrounds realise their potential.
This material explains what your school should accomplish in terms of the national curriculum inclusion
statement and the Race Relations (Amendment) Act (2000).
It suggests approaches to lesson planning, class management and learning activities to foster a greater
understanding of values, cultures and practices. The case studies (www.qca.org.uk/qca_6867.aspx)
demonstrate how schools throughout the country have achieved this in practice.

Who Do We Think We Are?
Who Do We Think We Are? (WDWTWA) is an educational programme that engages teachers at primary
and secondary schools in the exploration of identity, diversity and citizenship with pupils and young
people, in their schools, local communities and nationally.
The WDWTWA programme follows the Curriculum Review Diversity & Citizenship, undertaken by Sir Keith
Ajegbo, which recommended that all schools participate in a high-profile, national event entitled Who
do we think we are? week, involving ‘investigations and celebrations by schools of pupils’ histories and
their communities’ roots and of the national and global links that they can make’.
The WDWTWA website (www.wdwtwa.org.uk/directoryoforganisations) contains a wealth of interesting and
useful resources as well as a directory of organisations and is well worth a look when seeking resources.

End note
These materials are underpinned by the need to ensure a positive school climate, which includes high
staff expectations, a demand for high academic performance and a denial of the cultural deprivation
argument and stereotypes that support it.
As the UK population continues to diversify – and ‘Black pupils’ fails even to begin fully to portray
the stunning diversity among the populations it labels – so schools must adapt to and reflect this
demographic transformation.
The next generations of ‘minority’ pupils will continue to be vulnerable if our schools do not successfully
complete the necessary metamorphosis. There must be clarity throughout our behaviours and actions,
so that schools can simultaneously recognise pupils’ backgrounds and cultures as well as those
characteristics that represent their uniqueness.

© Crown copyright 2009
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Appendices and handouts
Appendix 1: G&T Black pupils’ achievement
Prompts for data analysis by local authorities and schools
Ethnicity coding
1.

Which ethnicity codes do you use in the LA:

•
•

for internal purposes
for the DCSF school census?

Are these the same as the schools use?

LA demographics
2.

What is the composition of ethnic groups in the LA?

3.

What are the trends in composition over recent years and recent months?

4.

What are the current issues in relation to pupil mobility and transition?

G&T population
5.

Has an analysis of representation been conducted? How consistently? Annually?
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6.

7.
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What is the composition of the G&T population by ethnicity:

•
•
•

as a percentage of the G&T cohort
as a percentage of the ethnic category
in relation to sub-groups, e.g. Black Somali vs Black Nigerian, or within sub-groups?

At what level of detail is the data specific?
What does this indicate? What are the issues to address?
a) G&T as a single tag, or G, T
individually

b) Phase: primary/secondary

c) Key stage: KS1, KS2, KS3,
KS4, KS5

d) Year group

e) Individual pupil (UPN or
otherwise)

f) Subject level

© Crown copyright 2009
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8.
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How does representation vary according to the following?
a) Gender

b) Socio-economic background

c) HEI history

9.

What are the key issues at individual school level?
What are the key factors working for or against inclusion?
How do these look across different schools?
Where are the most significant disparities in representation?
What explains these?
(What should we be asking here?)

10.

How does the LA support or challenge schools to improve:

•
•

representation
the probability of inclusion for pupils?

11.

Does the LA set targets for representation? How are these presented to schools? What else is
relevant here?

12.

What else is relevant?
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Achievement
Prompts

Findings and suggestions

Are Black pupils achieving in line with the average for
G&T pupils? If not, which groups are affected? What
might account for this differential?
Are Black pupils achieving above or below their
predicted levels?

Are Black pupils proportionally attaining the highest
levels at each key stage?

Are Black G&T pupils making two levels of progress
across each key stage? Have you undertaken a sublevel analysis?
In terms of tier entry, are Black pupils represented
equally across higher and lower tiers? If not, what
reasons might there be for this?
Where pupils are doing well, what might have
impacted on their attainment? Where they are not,
what reasons might there be for this?
Do you place equal emphasis on achievement for
G&T Black pupils in comparison to Black pupils
achieving floor targets?
Are differences in attainment of Black pupils in any
subject areas related to gender?

In which types of G&T activity are Black pupils
involved?

What strategies have you already put in place to raise
the attainment of Black pupils?

What areas for development does this analysis
highlight? Include suggestions for whole-school
development, developments in subject areas and
for classroom practice.

© Crown copyright 2009
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Appendix 2: The school improvement cycle

How well are
we doing?

5

How well
should we
be doing?

Taking
action and
reviewing

4

What must
we do to make
it happen?

1
2

3

What more
can we aim
to achieve?

Together with the five components of personalised learning and Every Child Matters, the school
improvement cycle provides a useful framework to complement the National Quality Standards for
gifted and talented – the Institutional Quality Standards (IQS), the Classroom Quality Standards (CQS)
and the Local Authority Standards (LAQS) – and offers support for schools in evaluating, planning and
improving their G&T provision.
00526-2009BKT-EN
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Action point

Possible barriers

Actions

By when

Impact on pupils

Appendix 3: Sample action-planning form
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Handout 1.1: CREAM activity cards
Using criteria for evaluating curriculum materials from pp. 3–4
CREAM research report April 2004, © SDSA 2008
Status and credibility

Diverse perspectives

Does the curriculum give status to the
experiences and achievement of people from
all backgrounds and cultures in terms that
pupils value?

Does the curriculum teach that, with regard to
every event, there is a variety of perceptions,
interpretations and perspectives?

For example, is the point of comparison just
with the dominant ‘anglo’ culture or does the
curriculum also acknowledge Black, Muslim
and other perspectives?

For example, does it teach about perceptions,
outlooks and experiences of Black British
people?

What are the issues for G&T?

What are the issues for G&T?

•
•
•

Creating a safe environment
Exploring the effects of labelling
Locating individual potential

•
•
•

Empathetic perspective
Alternative narratives
Understanding bias

Narratives

Multiple identities

Does the curriculum teach that every culture
interprets its history and learning through
certain grand narratives and that these, in turn,
contribute to the identities of individuals?

Does the curriculum teach that most people
have a range of affiliations, loyalties and senses
of belonging?

For example, does it depict key narratives in
African, African-Caribbean and Black British
cultures?

For example, does it illustrate that all of
us, and maybe pupils from ethnic minority
backgrounds in particular, assume different
roles and behaviour patterns within different
settings and readily switch between them?

What are the issues for G&T?

What are the issues for G&T?

•
•
•

Understanding grand myths and fictions
Recognising alternative perspectives
Critical thinking and questioning
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•
•
•

Understanding fear of assimilation
Investigating dominant cultures
Challenging negative peer pressure
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Racism

Diversity within diversity

Does the curriculum teach about issues of racism?

Does the curriculum counteract oversimplified
stereotypical views, by teaching that within
every cultural tradition there is a diversity of
viewpoint, lifestyles and beliefs?

For example, does it teach about the
distinctions between colour racism and
cultural racism, and between personal and
institutional racism, and about ways of
preventing and addressing racism?

For example, does it show that there are
many differences within Muslim culture and
experience?

What are the issues for G&T?

What are the issues for G&T?

•
•
•

Positive expectations versus glass ceilings
Exploring distinctions between home
and school cultures
Investigating issues of achievement and
belonging

Dynamic culture

•
•
•

43

Identifying and questioning roots of
social identity
Challenging stereotypes
Understanding the importance of
difference and complexity

Add your own here if you wish to...

Does the curriculum teach that societies and the
cultures within them are constantly changing
and developing? Does it teach that there is not
a fixed, static view or perspective for a cultural
group in any time or place?
For example, the views of third-generation
Black Caribbean pupils will be similar in
some aspects to those of their parents and
grandparents, but different in others.

What are the issues for G&T?

•
•
•

What are the issues for G&T?

Cultural factors affecting progress
Generational differences
Individual identity, self-esteem and
aspirations

© Crown copyright 2009
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Handout 1.2: CREAM feedback form
G&T Black pupils project curriculum gap analysis
Criterion

Curriculum description

Issues for G&T
What else would
you add?

Status and
credibility

Does the curriculum give
status to the experiences and
achievements of people from
all backgrounds and cultures
in terms that pupils value?
For example, is the point of
comparison just with the
dominant ‘anglo’ culture
or does the curriculum also
acknowledge Black, Muslim
and other perspectives?

Racism

Does the curriculum teach
about issues of racism?
For example, does it teach
about the distinctions
between colour racism and
cultural racism, and between
personal and institutional
racism, and about ways of
preventing and addressing
racism?

Diversity
within
diversity

Does the curriculum
counteract oversimplified
stereotypical views, by
teaching that within every
cultural tradition there is a
diversity of viewpoint, lifestyles
and beliefs?
For example, does it
show that there are many
differences within Muslim
culture and experience?
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•
•
•

•
•
•
•
•
•

To what
extent are
you already
doing this?

What are you
looking to
develop?

Creating a safe
environment
Exploring
the effects of
labelling
Locating
individual
potential

Positive
expectations vs
glass ceilings
Exploring
distinctions
between home
and school
cultures
Investigating
issues of
achievement
and belonging
Identifying and
questioning
roots of social
identity
Challenging
stereotypes
Understanding
the importance
of difference
and complexity
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Criterion

Curriculum description

Issues for G&T
What else would
you add?

Narratives

Does the curriculum teach
that every culture interprets its
history and learning through
certain grand narratives and
that these, in turn, contribute
to the identities of individuals?
For example, does it depict
key narratives in African,
African-Caribbean and Black
British cultures?

Multiple
identities

Does the curriculum teach
that most people have a range
of affiliations, loyalties and
senses of belonging?
For example, does it illustrate
that all of us and maybe
pupils from ethnic minority
backgrounds in particular,
assume different roles and
behaviour patterns within
different settings and readily
switch between them?

Dynamic
culture

Does the curriculum teach that
societies and the cultures within
them are constantly changing
and developing? Does it teach
that there is not a fixed, static
view or perspective for a cultural
group in any time or place?

•
•
•
•
•
•

•
•
•

For example, the views
of third-generation Black
Caribbean pupils will be
similar in some aspects to
those of their parents and
grandparents, but different
in others.
Diverse
perspectives

Does the curriculum teach
that, with regard to every
event, there is a variety of
perceptions, interpretations
and perspectives?
For example, does it teach
about perceptions, outlooks
and experiences of Black
British people?

•
•
•

To what
extent are
you already
doing this?
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What are you
looking to
develop?

Understanding
grand myths
and fictions
Recognising
alternative
perspectives
Critical
thinking and
questioning
Understanding
fear of
assimilation
Investigating
dominant
cultures
Challenging
negative peer
pressure

Cultural factors
affecting
progress
Generational
differences
Individual
identity, selfesteem and
aspirations

Empathetic
perspective
Alternative
narratives
Understanding
bias

REAL materials © London Gifted & Talented 2008
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Handout 2.1: Using the IQS in relation to BME
or EAL pupils
Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. The school/
college has
systems to
identify G&T
pupils in all year
groups and an
agreed definition
and shared
understanding
of the meaning
of ‘gifted and
talented’ within
its own, local and
national contexts

i. Individual pupils
are screened
annually against
clear criteria at
school/college and
subject/topic level

i. Multiple
criteria and
sources of
evidence are
used to identify
gifts and talents,
including through
the use of a
broad range of
quantitative and
qualitative data

ii. An accurate
record of the
identified G&T
population
is kept and
updated

1. Identification

iii. The identified
G&T population
broadly reflects
the school or
college’s social
and economic
composition,
gender and
ethnicity
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ii. The record is
used to identify
underachievement
and exceptional
achievement (both
within and outside
the population)
and to track/review
pupil progress

iii. Identification
systems address
issues of multiple
exceptionality
(pupils with specific
gifts/talents and
special educational
needs)

ii. The record is
supported by a
comprehensive
monitoring and
reporting system
which all staff
regularly share
and contribute to

iii. Identification
processes are
regularly reviewed
and refreshed in
the light of pupil
performance
and value-added
data. The G&T
population is fully
representative
of the school/
college’s
population

Commentary
Key questions in bold type

•
•
•
•
•
•
•
•
•
•
•
•
•

Is the school’s definition of G&T
inclusive to all pupil groups (En)?
How are new arrivals integrated
(relates to element 6)?
Shared understanding (En) should
relate to all staff. The required detail
and training makes entry level more
challenging the more diverse the
community
Is the pupil’s ‘cultural capital’ known
and understood by the school?
Multiple criteria – what is a sufficiently
‘broad range’ (Ex)? Does the school
use sufficient breadth to be inclusive?
Screening (De) needs to occur more
frequently for EAL learners
Schools will need to provide
guidance/generate models for the
record which include multiple criteria/
sources of evidence
Does the cohort list also allow
tracking of progress?
Underachievement – those at risk of
underachievement as well as actual?
How does the school recognise
potential in its BME/EAL pupils?
Multiple criteria (1iEx) are required
to create conditions for access for
all groups so that G&T population
‘broadly reflects’ (En) school
population in terms of ethnicity
What are the distinct BME/EAL issues
regarding multiple exceptionality?
How representative is the cohort?

–– Are there any issues of significant
under-representation?

–– Are groups over-represented in
particular areas (e.g. talent)?

–– Does this representation relate to
disadvantage?

–– What targets does the school

have or have planned to improve
representativeness?
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2. Effective provision in the classroom

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. The school/
college
addresses the
different needs
of the G&T
population
by providing
a stimulating
learning
environment and
by extending
the teaching
repertoire

i. Teaching and
learning strategies
are diverse and
flexible, meeting
the needs of
distinct pupil
groups within the
G&T population
(e.g. able
underachievers,
exceptionally able)

i. The school/
college has
established a
range of methods
to find out what
works best in
the classroom,
and shares this
within the school/
college and with
other schools and
colleges

ii. Teaching
and learning is
differentiated
and delivered
through both
individual and
group activities

ii. A range of
challenging
learning and
teaching strategies
is evident in
lesson planning
and delivery.
Independent
learning skills are
developed

ii. Teaching
and learning
are suitably
challenging
and varied,
incorporating the
breadth, depth
and pace required
to progress high
achievement.
Pupils
routinely work
independently
and self-reliantly

iii. The use of new
technologies
across the
curriculum is
focused on
personalised
learning needs

iii. The innovative
use of new
technologies
raises the
achievement and
motivation of G&T
pupils

iii. Opportunities
exist to extend
learning
through new
technologies

© Crown copyright 2009
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Commentary
Key questions in bold type

•
•
•
•
•
•
•

•
•

What are the ‘different’ needs of
the G&T BME/EAL population?
(e.g. advanced EAL learners)
The issue of teacher expectations is
important at entry level, not just at
developing level
What is the range of models to meet
the needs of distinct pupil groups (De)
within the BME/EAL populations?
Importance of difference between
issues relating to (i) access + support
(ii) challenge for advanced learners
How do conventional lesson planning
models need to be adapted for EAL
pupils – generally and at pupil level?
What range of intervention
models are required to support
independent learning?
Exemplary level may be constrained
by a variety of factors

What is distinctive about use of
technology for BME/EAL learners?
Does the school use ICT to enable
learners to develop their cultural
capital?
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4. Enabling curriculum entitlement
and choice

3. Standards

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. Levels of
attainment and
achievement for
G&T pupils are
comparatively
high in relation
to the rest of the
school/college
population and
are in line with
those of similar
pupils in similar
schools/colleges

i. Levels of
attainment and
achievement for
G&T pupils are
broadly consistent
across the G&T
population and
above those of
similar pupils in
similar schools/
colleges

i. Levels of
attainment and
achievement
for G&T pupils
indicate
sustainability over
time and are well
above those of
similar pupils in
similar schools/
colleges

ii. Selfevaluation
indicates that
G&T provision is
satisfactory

ii. Self-evaluation
indicates that G&T
provision is good

ii. Self-evaluation
indicates that G&T
provision is very
good or excellent
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•
•

•
•
•

iii. Schools’/
colleges’ G&T
education
programmes
are explicitly
linked to the
achievement
of SMART
outcomes and
these highlight
improvements
in pupils’
attainment and
achievement
i. Curriculum
organisation is
flexible, with
opportunities
for enrichment
and increasing
subject/topic
choice. Pupils
are provided
with support
and guidance in
making choices

Commentary
Key questions in bold type

i. The curriculum
offers opportunities
and guidance to
pupils which enable
them to work
beyond their age
and/or phase, and
across subjects or
topics, according to
their aptitudes and
interests

i. The
curriculum offers
personalised
learning
pathways for
pupils which
maximise
individual
potential, retain
flexibility of future
choices, extend
well beyond test/
examination
requirements and
result in sustained
impact on pupil
attainment and
achievement

•
•
•
•

Needs to be broken down and
analysed by pupil groups
What are the key issues of
underachievement that remain?

Note that the Ofsted gradings have
changed. There is no formal match to
the new scale

Attainment vs achievement?
Use of extended codes, CVA
(contextual value added), FFT (Fisher
Family Trust) data enable the school
to work from pupil-level data and to
relate to identified groups

Is there sufficient breath in the
curriculum offer?
Extent of cultural enrichment – does
the school enable pupil groups to
access/develop their own cultural
capital?
Participation rates of BME/EAL
groups?
How does the school judge success
for BME/EAL?
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6. Transfer and transition

5. Assessment for Learning

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. Processes of
data analysis and
pupil assessment
are employed
throughout the
school/college to
plan learning for
G&T pupils

i. Routine progress
reviews, using both
qualitative and
quantitative data,
make effective use
of prior, predictive
and value-added
attainment data to
plan for progression
in pupils’ learning

i. Assessment
data are used
by teachers
and across the
school/college to
ensure challenge
and sustained
progression in
individual pupils’
learning

ii. Dialogue
with pupils
provides focused
feedback which
is used to plan
future learning

ii. Systematic
oral and written
feedback helps
pupils to set
challenging
curricular targets

ii. Formative
assessment and
individual target
setting combine
to maximise and
celebrate pupils’
achievements

iii. Self- and peer
assessment,
based on clear
understanding
of criteria,
are used to
increase pupils’
responsibility for
learning

iii. Pupils reflect
on their own skill
development and
are involved in the
design of their own
targets and tasks

iii. Classroom
practice regularly
requires pupils to
reflect on their
own progress
against targets,
and engage in the
direction of their
own learning

i. Shared
processes,
using agreed
criteria, are in
place to ensure
the productive
transfer of
information from
one setting to
another (i.e. from
class to class,
year to year and
school/college to
school/college)

i. Transfer
information
concerning G&T
pupils, including
parental input,
informs targets for
pupils to ensure
progress in
learning. Particular
attention is given
to including new
admissions

i. Transfer data
concerning G&T
pupils are used to
inform planning
of teaching
and learning
at subject/
aspect/topic
and individual
pupil level,
and to ensure
progression
according to
ability rather than
age or phase
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Commentary
Key questions in bold type

•
•

•
•
•
•
•
•
•
•

Is data analysis sensitive to pupil
groups?
Data analysis Exi and target setting
Exii are vital interventions if an
achievement gap is to be addressed

Distinction between issues relating
to access and support for advanced
learners
What does the school do differently
for BME/EAL learners?

Importance of pupil involvement to
achieve progress
What are the specific identification/
development needs of individuals?
How does social/emotional
development relate to this?

New arrivals (De) statement is an
entry-level action for EAL pupils
Is there a managed induction
process for new arrivals?
Is data in place for unexpected
departures?
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8. Policy

7. Leadership

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. A named
member of the
governing body,
SLT and the lead
professional
responsible for
G&T education
have clearly
directed
responsibilities
for motivating
and driving G&T
provision. The
headteacher
actively
champions G&T
provision

i. Responsibility
for G&T provision
is distributed,
and evaluation of
its impact shared,
at all levels in the
school/college.
Staff subscribe
to policy at all
levels. Governors
play a significant
supportive and
evaluative role

i. Organisational
structures,
communication
channels and
the deployment
of staff (e.g.
workforce
remodelling)
are flexible
and creative
in supporting
the delivery of
personalised
learning.
Governors take a
lead in celebrating
achievements of
G&T pupils

i. The G&T policy
is integral to the
school/college’s
inclusion
agenda, feeds
into and from
the single
school/college
improvement
plan and is
consistent with
other policies

i. The policy directs
and reflects best
practice in the
school/college, is
regularly reviewed
and is clearly linked
to other policy
documentation

i. The policy
includes input
from the whole
school/college
community
and is regularly
refreshed in the
light of innovative
national and
international
practice
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Commentary
Key questions in bold type

•
•
•
•

•
•
•

How is leadership in relation to BME,
EAL, G&T shared? Are roles clear?
Is the school meeting the Learning for
All standards (CRE)?
What leadership roles do learners
from BME/EAL groups play?
Do staff take responsibility and are
they accountable for the performance
of individual pupil groups?

Specific reference to identified groups
is required at entry level
Is G&T explicitly part of the school’s
Racial Equality Policy?
How does policy need to develop
in the school? Is the policy active or
passive?
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10. Staff development

9. School/college ethos and pastoral care

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. The school/
college sets high
expectations,
recognises
achievement and
celebrates the
successes of all
its pupils

i. The school/
college fosters an
environment which
promotes positive
behaviour for
learning. Pupils are
listened to and their
views taken into
account

i. An ethos of
ambition and
achievement is
agreed and shared
by the whole
school/college
community.
Success across
a wide range
of abilities is
celebrated

ii. The school/
college identifies
and addresses
the particular
social and
emotional needs
of G&T pupils in
consultation with
pupils, parents
and carers

ii. Strategies exist
to counteract
bullying and
any adverse
effects of social
and curriculum
pressures. Specific
support for able
underachievers
and pupils from
different cultures
and social
backgrounds is
available and
accessible

ii. The school/
college places
equal emphasis on
high achievement
and emotional
well-being,
underpinned
by programmes
of support
personalised to
the needs of G&T
pupils. There are
opportunities for
pupils to use their
gifts to benefit
other pupils
and the wider
community

i. Staff have
received training
in meeting the
needs of G&T
pupils

i. The induction
programme for
new staff addresses
G&T issues, both
at whole-school/
whole-college and
specific-subject/
specific-aspect level

i. There is
ongoing audit of
staff needs and
an appropriate
range of training
and professional
development in
G&T education.
Professional
development
is informed by
research and
collaboration
within and beyond
the school/college

ii. Subject/aspect
and phase leaders
have received
specific training in
meeting the needs
of G&T pupils

ii. Priorities for the
development of
G&T provision are
included within
a professional
development
entitlement
for all staff and
are monitored
through
performance
management
processes

ii. The lead
professional
responsible for
G&T education
has received
appropriate
training
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Commentary
Key questions in bold type

•
•
•
•
•
•
•

•
•
•

•
•

What does this look like in the school?
Are there issues with some groups
and not others? What are the
barriers to these aspirations?
Importance of pupil voice to move
practice beyond entry level – schools
have to know what groups and
individuals think (see 9iiEn)
Exemplary level outcome ‘success
across a wide range of abilities is
celebrated’ is an entry level action
Importance of social/cultural identity
– (key Professional Development
requirement at entry level)
Accessibility (De) should be an entry
level action – stressed importance of
link to identification/leadership
Is this element viewed as a
positive model, or is there a deficit
(reactive) situation?

How has training on provision
for G&T, BME, EAL pupils been
delivered?
What elements are standard, i.e. part
of induction?
How clearly does the school
understand development needs?
What is in place to meet them?

How does G&T, BME, EAL feature in
performance management?
Does professional development
enable staff to take responsibility for
the performance of individual pupils
and pupil groups?
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Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. Provision for
G&T pupils is
supported by
appropriate
budgets and
resources

i. Allocated
resources
include school/
college-based
and nationallyavailable resources,
and these have
a significant and
measurable impact
on the progress
that pupils make
and their attitudes
to learning

i. Resources are
used to stimulate
innovative and
experimental
practice, which is
shared throughout
the school/college
and which are
regularly reviewed
for impact and
best value

i. Subject and
phase audits
focus on the
quality of
teaching and
learning for G&T
pupils. Wholeschool/wholecollege targets
are set using
prior attainment
data

i. Performance
against targets
(including at
pupil level) is
regularly reviewed.
Targets include
qualitative pastoral
and curriculum
outcomes as well as
numerical data

i. Performance
against targets
is rigorously
evaluated against
clear criteria.
Qualitative and
quantitative
outcomes inform
whole-school/
whole-college
self-evaluation
processes

ii. Elements of
provision are
planned against
clear objectives
within effective
whole-school
self-evaluation
processes

ii. All elements,
including nonacademic aspects
of G&T provision
are planned to clear
objectives and
are subjected to
detailed evaluation

ii. The school/
college examines
and challenges
its own provision
to inform
development
of further
experimental
and innovative
practice in
collaboration with
other schools/
colleges

12. Monitoring and evaluation

11. Resources

Generic
elements
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Commentary
Key questions in bold type

•
•

•
•

•
•
•
•

How are resources allocated
according to achievement of
specific pupil groups?
What are the key development issues
here?

Have audits specifically related to
BME, EAL?
How is responsibility/accountability
for pupil performance a part of the
process?

Does the SEF include relevant
comment relating to G&T, BME, EAL
groups?
How does the school challenge
its own provision to maximise
achievement of BME, EAL groups?
Is self-evaluation appropriately
targeted?
Can the school demonstrate the
contribution of G&T to the ECM
agenda?
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14. Learning beyond the classroom

13. Engaging with the community, families and beyond

Generic
elements

Entry
(En)

Developing
(De)

Exemplary
(Ex)

i. Parents/carers
are aware of the
school’s/college’s
policy on G&T
provision,
contribute to its
identification
processes
and are kept
informed of
developments
in G&T provision
through the
annual School
Information
Profile

i. Progression
of G&T pupils is
enhanced by home–
school/college
partnerships. There
are strategies to
engage and support
hard-to-reach
parents/carers

i. Parents/carers
are actively
engaged in
extending
provision. Support
for G&T provision
is integrated with
other children’s
services (e.g.
Sure Start, EAL,
traveller, refugee,
LAC services)

ii. The school/
college shares
good practice
and has some
collaborative
provision with
other schools,
colleges and
the wider
community

ii. A coherent
strategy for
networking with
other schools,
colleges and
local community
organisations
extends and
enriches provision

ii. There is strong
emphasis on
collaborative
and innovative
working with
other schools/
colleges which
impacts on quality
of provision
locally, regionally
and nationally

i. There are
opportunities
for pupils to
learn beyond the
school/college
day and site

i. A coherent
programme of
enrichment and
extension activities
complements
teaching and
learning and helps
identify pupils’
latent gifts and
talents

i. Innovative
models of learning
beyond the
classroom are
developed in
collaboration with
local and national
schools/colleges
to further enhance
teaching and
learning

ii. Pupils
participate in
dedicated G&T
activities (e.g.
summer schools)
and their
participation is
recorded

ii. Local and
national provision
helps meet
individual pupils’
learning needs,
e.g. NAGTY
membership,
accessing outreach,
local enrichment
programmes

ii. Coherent
strategies are
used to direct
and develop
individual expert
performance
via external
agencies, e.g. HE/
FE links, online
support, and local/
regional/national
programmes
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Commentary
Key questions in bold type

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Clear distinction between issues
relating to access (En) and effective
support for advanced learning (De
and Ex)
Are there issues relating to
particular groups or specific
barriers?
Is there a systematic approach in
place? Developed multi-language
resource materials – access to
language support
How does G&T link with childrens’
services support?
What are the key elements of a
coherent strategy for networking?
Develop transferable partnership
models
What can be harvested from specific
instances of local community
involvement to support wider access?

Does the school meet the entry level
requirement for all pupils?
Does the school engage with cultural/
other groups specific to BME/EAL
pupil groups?
Is participation monitored and
developed?
What might an entitlement look
like?
How does the school use the
Extended Schools agenda to support
and challenge BME/EAL pupils?
What are the elements of core
provision in relation to BME/EAL?
Is participation monitored and
developed?
Does the school engage with
regional/national cultural/other
groups specific to BME/EAL pupil
groups?

REAL materials © London Gifted & Talented 2009
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Handout 3.1: School census information
G&T representation gaps 2007–08
Missing pupils
2008

Missing pupils
2007

Change
2007–20088

% change8

White

(5,320)

(3,360)

(1,960)

(58)

White British

0

0

0

–

Irish

326

210

116

(55)

Traveller of Irish
heritage

(523)

(330)

(193)

(58)

Gypsy/Roma

(1,007)

(630)

(377)

(60)

Any other White
background

(4,347)

(2,610)

(1,737)

(67)

Mixed

3,438

2,160

1,278

(59)

White and Black
Caribbean

248

170

78

(46)

White and Black
African

197

120

77

(64)

White and Asian

1,793

1,060

733

(69)

Any other mixed
background

1,266

810

456

(56)

Asian

(10,390)

(8,740)

(1,650)

(19)

Indian

953

850

103

12

Pakistani

(9,538)

(7,220)

(2,318)

(32)

Bangladeshi

(1,559)

(1,570)

11

1

Any other Asian
background

(1,031)

(800)

(231)

29)

Black

(8,232)

(6,480)

(1,752)

(27)

Black Caribbean

(1,577)

(1,240)

(337)

(27)

Black African

(5,864)

(4,670)

(1,194)

(26)

Any other Black
background

(814)

(570)

(244)

(43)

00526-2009BKT-EN

© Crown copyright 2009

The National Strategies
Gifted and talented Black pupils’ achievement

Chinese

1,956

1,940

16

(1)

Any other ethnic
group

(2,202)

(1,540)

(662)

(43)

Classified

(16,168)

(16,020)

(148)

(1)

Unclassified5

(829)

(1,660)

831

50

Minority ethnic
pupils6

(19,726)

(16,020)

(3,706)

(23)

All pupils7

(19,568)

(17,680)

(1,888)

(11)
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Analysis of SFR 9, 2008 Table 6: State funded primary schools1:
number and percentage of G&T pupils by ethnic group2
January 2008 (Provisional): England
Primary schools
Number of
pupils

Percentage of
G&T group3

Percentage
of cohort
(incidence)4

Representation
– Over/(under):
%9

Representation
– Over/(under):
by number of
pupils10

White

256,270

80.2

9.8

(0.1)

(2,610)

White British

245,540

76.9

9.9

0.0

0

Irish

1,140

0.4

10.1

0.2

20

Traveller of Irish
heritage

50

0.0

1.9

(8.0)

(230)

Gypsy/Roma

170

0.1

3.0

(6.9)

(390)

Any other
White
background

9,360

2.9

8.2

(1.7)

(1,940)

Mixed

14,750

4.6

11.6

1.7

2,160

White
and Black
Caribbean

4,710

1.5

11.4

1.5

620

White and
Black African

1,560

0.5

11.1

1.2

170

White and
Asian

3,400

1.1

12.7

2.8

750

© Crown copyright 2009
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Any other
mixed
background

5,090

1.6

11.2

1.3

590

Asian

25,820

8.1

8.9

(1.0)

(2,890)

Indian

8,360

2.6

10.5

0.6

480

Pakistani

9,260

2.9

7.7

(2.2)

(2,660)

Bangladeshi

4,480

1.4

8.9

(1.0)

(500)

Any other
Asian
background

3,730

1.2

9.8

(0.1)

(40)

Black

14,160

4.4

9.1

(0.8)

(1,240)

Black
Caribbean

4,620

1.4

10.0

0.1

50

Black African

7,930

2.5

8.7

(1.2)

(1,100)

Any other Black
background

1,610

0.5

9.3

(0.6)

(100)

Chinese

2,050

0.6

18.8

8.9

970

Any other
ethnic group

3,570

1.1

8.4

(1.5)

(640)

Classified

316,620

99.1

9.8

(0.1)

(3,230)

Unclassified5

2,730

0.9

9.9

0.0

0

Minority
ethnic Pupils6

71,080

22.3

9.4

(0.5)

(3,790)

All pupils7

319,360

100.0

9.8

(0.1)

(3,260)

Source: DCSF

00526-2009BKT-EN
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Analysis of SFR 9, 2008 Table 6: State funded secondary schools1
Number and percentage of G&T pupils by ethnic group2, January 2008
(Provisional): England
Secondary schools
Number of
pupils

Percentage of
G&T group3

Percentage
of cohort
(incidence)4

Representation
– Over (or
under): %8

Representation
– Over (or
under): by
number of
pupils9

White

380,120

84.7

14.0

(0.1)

(2,710)

White British

365,920

81.6

14.1

0.0

0

Irish

2,040

0.5

16.8

2.7

300

Traveller of Irish
heritage

40

0.0

3.7

(10.4)

(300)

Gypsy/Roma

100

0.0

3.3

(10.8)

(610)

Any other
White
background

12,020

2.7

12.0

(2.1)

(2,400)

Mixed

15,040

3.4

15.1

1.0

1,270

White
and Black
Caribbean

4,620

1.0

13.2

(0.9)

(370)

White and
Black African

1,400

0.3

14.3

0.2

30

White and
Asian

3,650

0.8

18.0

3.9

1,040

Any other
Mixed
background

5,370

1.2

15.6

1.5

680

Asian

27,850

6.2

11.5

(2.6)

(7,500)

Indian

11,860

2.6

14.7

0.6

480

Pakistani

7,620

1.7

8.4

(5.7)

(6,880)

Bangladeshi

4,370

1.0

12.0

(2.1)

(1,060)

Any other
Asian
background

4,010

0.9

11.5

(2.6)

(990)

Black

12,850

2.9

9.6

(4.5)

(6,990)

Black
Caribbean

4,730

1.1

10.6

(3.5)

(1,620)
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Black African

6,640

1.5

8.9

(5.2)

(4,760)

Any other Black
background

1,480

0.3

10.0

(4.1)

(710)

Chinese

3,150

0.7

23.1

9.0

980

Any other
ethnic group

3,700

0.8

10.4

(3.7)

(1,570)

Classified

442,710

98.7

13.7

(0.4)

(12,930)

Unclassified5

5,840

1.3

11.1

(3.0)

(830)

Minority
Ethnic Pupils6

76,790

17.1

12.0

(2.1)

(15,930)

All pupils7

448,550

100.0

13.6

(0.5)

(16,310)

Source: DCSF

Source: The REAL Project
REAL materials © London Gifted & Talented 2008

1. Includes middle schools as deemed, CTCs and academies.
2. Pupils of compulsory school age and above were classified according to ethnic group. Excludes
dually-registered pupils.
3. The number of G&T pupils by ethnic group expressed as a percentage of the total number of G&T pupils.
4. The number of G&T pupils by ethnic group expressed as a percentage of the total number of pupils
of same ethnic origin.
5. Information refused or not obtained.
6. Includes all pupils classified as belonging to an ethnic group other than White British.
7. Pupils of compulsory school age and above.
8. Positive (black) values show a fall in the size of the representation gap. Negative (red) shows an
increase.
9. Percentage of pupils from each ethnic groups identified compared to White British pupils as a norm
– red/negative values show under-representation.
10. Relative (under)/over-representation by numbers of pupils.
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Handout 3.2: Identifying key issues
Prompts

Findings and suggestions

Are Black pupils achieving in line with the average
for G&T pupils? If not, which groups are affected?
What might account for this differential?
Are Black pupils achieving above or below their
predicted levels?
Are Black pupils proportionally attaining the highest
levels at each key stage?
Are G&T Black pupils making two levels of progress
across key stages? Have you undertaken a sub-level
analysis?
In terms of tier entry, are Black pupils represented
equally across higher and lower tiers? If not, what
might be the reasons for this?
Where Black pupils are doing well, what might have
impacted on their attainment? Where they are not,
what might be the reasons for this?
Do you place equal emphasis on achievement for
G&T Black pupils in comparison to Black pupils
achieving floor targets?
Are there any gender differences in attainment of
Black pupils in subject areas?
In which type of G&T activities are Black pupils
involved?
What strategies have you already put in place to raise
the attainment of Black pupils?
What areas for development does this analysis
highlight? Include suggestions for whole-school
development, developments in subject areas and
suggestions for classroom practice

© Crown copyright 2009
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Handout 4.1: Pen portraits
Example 1
Name

Abena

Gender

Female

Year group

9

Background

Ghanaian
Has English as an additional language

Areas of achievement and success

Areas of difficulty and challenge

•
•
•
•
•
•
•
•
•
•
•

May be considered to be an advanced EAL
learner
Very strong verbally
Leadership qualities
She is a trained and successful peer mentor and
mediator
Identified as gifted in citizenship and ethics and
cultural studies (ECS)
Lower-than-expected SATs
At Key Stage 3, perceived as a ‘difficult’ pupil
– vocal
She is bored
Disparity between strict home background and
attitude to education in school
Key Stage 4 option choices look inappropriate
Has little awareness of career potential beyond
her school life

Comments, questions and potential interventions

00526-2009BKT-EN
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Example 2
Name

Isaac

Gender

Male

Year group

5

Background

Jamaican
English-speaking parents

Areas of achievement and success

Areas of difficulty and challenge

•
•
•
•
•
•
•
•
•
•
•

Sporadically showed real potential in ICT
Peer-nominated as G&T
Socially very astute
Emotionally and physically mature
A born trader
Seemingly no interest in academic learning
Single-parent family – mother appears to be
school-phobic
Written English skills not great, so not regarded
as high-achieving in some subjects
ICT resources limited in the school
Attendance declined – Year 4 (80%) to Year 5 (60%)
Social workers and psychologists increasingly
involved due to absences and family
background

Comments, questions and potential interventions

© Crown copyright 2009
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Example 3
Name

Kehinde

Gender

Female

Year Group

8

Background

Mixed heritage – Nigerian/Swedish
A twin

Areas of achievement and success

Areas of difficulty and challenge

•
•
•
•
•
•
•
•
•
•

Identified as G&T in English in Year 7
Highly articulate, enjoys discussion
Very reflective writer
Key Stage 2 SATs: Eng 5a, Maths 5a, Science 5a
(teacher-assessed at L6)
Hard-working but not self-promoting
Reading well outside the scope of curriculum –
Alice Walker, Maya Angelou, Toni Morrison
Has encountered most set texts before
Has no natural interest in traditional English
literature
Language development and skills way in
advance of key stage curriculum – difficult to
plan for
Quiet and withdrawn in some subjects

Comments, questions and potential interventions
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Handout 4.2: Ten ways to think about diversity
and inclusion
Effective learning is
more likely to occur
where…
1.

it is integral to the
curriculum – it is not a
token exercise or a bolton activity

2.

there is time to consider,
discuss and debate
matters in sufficient
depth

3.

there is an enquirybased approach, with
pupils actively engaged
in the processes of
learning, rather than
as passive receivers of
disjointed information

4.

pupils take risks and
make choices in their
learning

5.

emotional engagement
is encouraged

6.

pupils explore their
own multiple identities
and interests, and
recognise that values
can be shared, similar or
conflicting

© Crown copyright 2009

What does this look
like?

How does or could this
provide challenge for
G&T Black pupils?
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Effective learning is
more likely to occur
where…
7.

pupils make
connections between
different subjects and
the wider world, using
current and past events
and future prospects
to develop their own
world view

8.

pupils are involved
in co-construction of
problems and responses
(e.g. in shaping the big
questions)

9.

resources reflect
the diversity of the
subject matter and the
pupils’ backgrounds
and are attractive and
stimulating

10.

learning has a clear
impact on high
achievement and
contributes to formal
learning outcomes

What does this look
like?

How does or could this
provide challenge for
G&T Black pupils?

REAL materials © London Gifted & Talented 2008
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